IIC Student Support
Promising Practices Model

Leaders in lifelong learning

“
What we are doing is
Mshiigaade – clearing,
opening the path to
where we want to be.

”

IIC Member, Planning session, April 2018

Leaders in lifelong learning

Objective
The purpose of this project is to identify the current state of
the Indigenous Institutes current student support models, and
identify a holistic wrap-around student services model.
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Introduction
Indigenous Institutes (IIs) in Ontario are grounded in
the traditions, values and philosophies of Indigenous
education for the region, communities, and peoples
they each represent and serve. While the details may
vary between each Institute, overall, all the IIs direct
tremendous efforts towards supporting their students
with wrap-around holistic student supports. Not all IIs
offer the same bundle of services, but they all do agree
that they should do even more, though financial and
human resources present finite limits. IIs are looking to
share promising practices with one another in an effort
to stretch limited resources even further so they may
meet more of their students’ needs.
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This research combines data collected from Indigenous
Institute’s websites, staff questionnaires, campus visits,
published material, and student feedback surveys. The
goals are:
Outcome 1: Map Indigenous Institutes Indigenous
student services into one wrap-around holistic
student services model
Outcome 2: Include formal development tools to
assist the Institutes in developing student services
An analysis of the data is included on the
following page.

1

Bursaries and
Achievement-Based
Incentives

Tutoring Services Partner
College Portals

Financial
Services

Academic
Support
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Tutoring Services
Library and city
library

Traditional Food,
Storytelling,
Wampum making,
Opening/Closing,
Mohawk Language

Cultural and Traditional
Knowledge Carriers,
Cultural and Language
Workshops, Academic
Support for cultural
components of curriculum
and assessments,
language learning
initiatives

Cultural
Resources

1
Yes

1

Responses (IIC
Staff)

62 Full Time,
18 Part Time

Iohahi:io
Akwesasne
Education &
Training Institute

Kitchen/
Cafeteria

104 Full Time, 2 Part Time

Number of
Students

Item

Anishinabek
Educational Institute

Tutorial Services

Student bursaries

Morning circle, Elders
scheduled, Cultural
learning events
including Knowledge
Holders, Teaching
Lodge and Medicine
Garden, Special Events
(harvests, feasts,
potlucks)

Yes, light lunch available
to students

0

Kenjgewin Teg

Tutoring Services
Partner College
Portals

Cultural guide is a
language speaker and
helper

Yes, daily lunch
provided to students

1

600 Annually

Ogwehoweh Skills
and Trades Training
Institute

Tutoring Services Partner
College Portals

IIOG MCU Bursary, No
Financial Services Dept,
Access to partner college
bursaries/scholarships

Elder Services, Opening/
closing the week, Culture
room for smudging open to
students, Cultural activities,
Cultural teachings, Feasts,
Land-based excursions

Yes, kitchen for students
to use

1

275 College/University On
Campus, 150 Workforce Off
Campus

Oshki-Pimach-O-Win:
The Wenjack Education
Institute

Limited Tutoring Services

OSAP for signature programs; Limited
bursaries, Financial Aid admin role

Indigenous knowledge guardians
and community scholars through the
Indigenous Knowledge Centre offer
programming, including lunch and learn
series

Food bank

1

Over 200

Six Nations Polytechnic

Academic
counselling

Elder Advisors,
weekly beading/
crafting night,
visiting elders,
traditional
teachings, language
tables, ceremonies,
land-based
activities

1

140 Full Time,
20 Part Time

Shingwauk
Kinoomaage
Gamig

The seven Indigenous Institute members of the Consortium were invited to complete a survey about the wrap-around holistic student services they offer. Five IIs provided the
following information in Table 1: Summary of Student Services by Indigenous Institute.

Survey of Student Services
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Lunch & Learns,
Workshops

2 Student Wellness
Coordinators

Student Representatives
and Student Council

Counselling

Student
Success

Student
Support Roles

Student
Involvement

Personal
Services

Iohahi:io
Akwesasne
Education &
Training Institute

Employment placement
assistance

Career Services

Student Council

Workshops

Kenjgewin Teg
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Table 1: Summary of Student Services by Indigenous Institute (Employee surveys)

What are the
needs?

Extra
Resources

Yes

Accessibility
Services

Item

Anishinabek
Educational Institute

More space for a
library (quiet space for
students to work)

Attached to Service
Canada for access to
employers, Provides
job opportunities for
students

Counselling referrals
(Local mental health
support, walk-ins)

1 Student
Support Staff

Ogwehoweh Skills
and Trades Training
Institute

On-Site Counselling for
social, emotional, personal
support, On-Site housing,
daycare

Emergency loans, bus
tickets

Counselling referrals

2 Student Support
Officer Roles

Orientation days, Frosh
Kits (backpack), Lunch &
Learns, Workshops

Student Success Officers
support requests for
accommodations

Oshki-Pimach-O-Win:
The Wenjack Education
Institute

Financial support to provide student
accommodations for learning, Mental
health services funding, Social worker on
site, Increased student bursary funding,
Increased academic support, Infrastructure
to support admission, enrollment, program
progression, Career planning and wellness
resources, Teaching and learning support
(Universal Design for Learning), remote
delivery of curriculum, student engagement
and wellness initiatives

City campus: Contact North on-site, Nurse
on-site at set times, Community campus:
Post-secondary funding office next door,
social services, counselling, youth lodge
(at-risk youth), Next-Stage housing,-, GED
Test Centre

Collaborative support with program
areas, instructors
Referrals to campus and
community resources

Student rep on the Board of Directors

2 Student Support
Officer Roles

Application, enrollment and progression
support, follow up to Academic Review,
Engagement activities, liaise with partners

Student Success Officers support
requests for accommodations,and provide
awareness support

Six Nations Polytechnic

Student
Representative and
Student Council

High school liaison,
peer support,
advocacy, traditional
counselling

Shingwauk
Kinoomaage
Gamig
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Table 1 on the previous page contains some gaps
in the data, but the message of strength shown
by all Indigenous Institutes is clear—they try and
offer as many student support services as possible.
The employee questionnaires for Student Success
demonstrate that IIs are currently providing holistic
supports for post-secondary students, including:

Cultural
•

Elder guidance on campus

•

Cultural programming – traditional teachings
and crafts

•

Culturally informed academic curriculum

•

Daily morning circle

•

Daily lunch services at no cost

Academic
•

Tutoring services – peer and professional, walk-in,
partner college access, funding access,

•

Accessible instructors and program coordinators

•

Student success staff

•

Student success programming (flags for missed
assignments or classes and student success plans
are developed and put in place with follow-up)

•

Library and resource rooms

Wellbeing
•

Counselling services on site

•

Referrals to community resources

•

Student engagement and wellness activities

Personal
•

Financial counselling

•

Access to ministry and partner college bursaries
and scholarships

•

Career counselling

•

Access to Service Canada

•

Focus on positive relationships, supporting
cultural values

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L

Student Success Staffing
The reporting IIs serve their student populations with
only 1, or maybe 2, dedicated staff supporting hundreds
of students, and 50% of the individuals working in
student success teams have less than 6 months tenure
in this role. In some institutes, student success roles
were just created due to the recently identified need.
Employees report that lack of funding impedes proper
staffing level for this important role.

High Staff to Student Support Ratios
The theme in response to “what does your day look
like” was inclusive of academic, social, mental health,
financial, and family support. The general feedback is an
‘all hands-on deck’ approach to ensure students always
have support available for complex and individual
concerns. Findings also indicate there are no ‘student to
staff’ ratio limits in place in student support roles. This
poses a challenge in 1) requesting the correct level of
support 2) making hiring decisions based on student
numbers, or predictive staffing models based on student
enrollment predications. These approaches are justified
and needed due to the complexities of the student’s
needs, which include academic, cultural, financial,
social, mental health, and family needs. Funding the
workforce requirements therefore becomes problematic.
Mainstream College and University measures of
performance are skewed by design when attempting to
measure and base decisions funding off these formulas.
The role of food, as shown through providing kitchen
facilities, lunch programs, traditional feast and potluck
events is an important culturally appropriate support
that all IIs participate in. Additional cultural activities
are embedded within IIs including an emphasis on
language, indigenous knowledge and activities and
traditions specific to the IIs’ location or territory. Tutoring
services are common supports. However, financial
supports and accessibility services are less available to
Indigenous Institute students. Many IIs rely on nearby
community resources to supplement what is available
in-house, such as counselling, employment services or
housing services.
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✗

✗
✗
✔
✗
✗
✗
✗
✗
✗

✗
✗
✗
✗
✗
✗
✗
✗
✗

Transportation

Off Campus Housing
Assistance

Counselling

Mental Health

Mentoring

Childcare/Daycare

Legal Services

Health Care

Dental Care
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✗

✔

✗

Elder-in-Residence/Visiting
Elder Program

✗

✗

✗

✗

✗

✗

✗

✗

✔

✔

✗

✗

✗

✗

✗

✗

✔
✗

✗

✗

✗

✗

✗

✗

✗

✔

✔

✗

✗

✗

✔

✗

✗

✗

✔

Scholarships/Bursaries/
Financial Aid

✔

✔

✗

Informaton Technology

✔

✗

✗

✗

Career

✔

✗

✔

Tutoring

INSTITUTION

EDUCATIONAL INSTITUTION

✗

SHINGWAUK
KINOMAAGE GAMIG

POST-SECONDARY

KENJGEWIN TEG

✔

✔

✔

✗

EDUCATION & TRAINING
INSTITTUTE

✔

✗

EDUCATION & TRAINING
INSTITUTE

OSHKI-PIMACHE-O-WIN IOHAHI:IO AKWESASNE

✗

EDUCATIONAL INSTITUTE

ANISHINABEK

Research/Library Services

Services

INDIGENOUS INSTITUTE
CONSORTIUM MEMBERS

Table 2: Summary of Services by Indigenous Institute (Creative Fire, 2020)

Additional data about programs and services at each Indigenous Institute was also
collected by Creative Fire during this same period, and is summarized in Table 2 below.

Programs and Services Inventory

OGWEHOWEH

✗

✗

✗

✗

✗

✗

✗

✗

✗

✗

✗

✗

✗

✔

✔

✗

✔
✗

✗

✔

✗

✗

✔

✗

POLYTECHNIC

SIX NATIONS

✗

✔

✔

✗

✔

✗

SKILLS AND TRADES
TRAINING CENTRE

0

0

0

0

2

1

3

1

1

2

5

3

2

6

0

II
TOTAL

0%

0%

0%

0%

29%

14%

43%

14%

14%

29%

71%

43%

29%

86%

0%

II %
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✗

Bridging Programs

✗
✗
✗

Athletics/Gym

Library

Kitchen/Cafeteria
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0 = No

✗

Dedicated Study Space

1 = Yes

✗

Dedicated Student Housing

✗

✗

✗

✗

✗

✗

✗

✗

✗

✔

✔

✗

Accessibility

✗

✗

✗

✗

Local Services Navigation

Infrastructure-Dependent Services

✗

✔

EDUCATIONAL INSTITUTE

OSHKI-PIMACHE-O-WIN IOHAHI:IO AKWESASNE
EDUCATION & TRAINING
INSTITTUTE

ANISHINABEK
EDUCATION & TRAINING
INSTITUTE

INDIGENOUS INSTITUTE
CONSORTIUM MEMBERS
INSTITUTION

EDUCATIONAL INSTITUTION

✗

✗

✗

✔

✗

✔

✗

✔

✗

✗

✗

✗

✗

✗

✗

✗

SHINGWAUK
KINOMAAGE GAMIG

POST-SECONDARY

KENJGEWIN TEG

OGWEHOWEH

✗

✗

✗

✗

✗

✔

✗

✗

SKILLS AND TRADES
TRAINING CENTRE

✗

✗

✗

✗

✗

✗

✗

✔

POLYTECHNIC

SIX NATIONS

3

0

0

1

0

4

0

3

II
TOTAL

43%

0%

0%

14%

0%

57%

0%

43%

II %
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This simple yes/no summary of what is available at
each Indigenous Institute was created for comparison
purposes against mainstream College and Universities
and shows overwhelmingly that IIs are not able to offer
the same suite of services to their students. Significant
barriers for student participation and success are
indicated by the lack of accessibility services, library,
daycare, and housing spaces for students choosing
Indigenous Institutes. Without these basic supports,
students start out at a significant disadvantage when
compared to the College and University sectors.

Campus Visits
The initial project plan included campus visits to
each Indigenous Institute to have meetings with staff,
students, and elders, and to tour each facility and
review available student success resources first-hand.
Due to a variety of obstacles, only 3 Indigenous Institute
campus tours were possible.

Student Survey
A 30 minute online survey containing approximately
100 questions was distributed to staff contacts at the
7 Indigenous Institutes to pass along to their students
to collect their input on various topics related to student
support services. One Institute contacted the researcher
to advise of their decision to opt out of this phase, but
no other IIs communicated similar plans.
Survey responses came in from 27 students
representing only 2 institutes—1 from the north, and
1 from the south. Due to the limited number of student
responses, the following analysis may not be wholly
generalizable to all Ontario Indigenous Institutes, but
does offer a sample of perspectives from students
scattered across First Nation or small urban centres in
north Ontario, and a cluster of students on or near a
First Nation community in rural southern Ontario.

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L

Wrap-Around Holistic Student
Support Services – Begins
as soon as Recruitment
Recruitment is managed differently among Indigenous
Institutes. Not all IIs have a dedicated staff recruiter role.
Some lean on a government agency such as Service
Canada for student intake, while others have staff
who travel extensively throughout their region to meet
applicants in their home communities. Recruitment
office staff ask potential students about barriers
to admission and participation in post secondary
education, which includes: academic prerequisites
(i.e., Grade 12 college or university preparation
level courses), transportation logistics from home
community to campus, and then locally between the
campus site and their local accommodation, suitable
affordable accommodation while on-campus that meets
their needs (i.e., kitchen access, internet), access
to sponsorship funding, childcare, and other socioeconomic factors.
For IIC member Institutions and their students, wellbeing
factors need to be included in the student success
model. Early indicators highlight transportation and
housing as some of the emerging top issues faced at
both the organization and student level. Self-esteem,
intergenerational trauma, and distance to campus are
apparent factors in student success in our institutes.
Clear information, and accessible infrastructure are
other forms of wellness support for students that IIs
can provide. Sustainable funding is needed to support
consistent program offerings, as well as the technical
processes to communicate and administer programs
alleviates student uncertainty and reduces their
stress. Current funding models and measures do not
account for these unique student wellness factors and
support needs.
Indigenous Institutes not only play a role in the
communities their campuses are located within, but
are also important to the larger group of individual
communities that the programs serve, and students
are drawn from. Nearly one-third (30%) of respondents

7
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said that their II plays an “extremely large” role in their
home community and over half (52%) said their II plays
a “very large” role. This demonstrates that the presence
and scope of Indigenous Institutes are far reaching
and extremely significant to First Nation communities
they serve.

Q22 How respectful are teachers to students at
your school?

On-Campus Experience of Students

Very
respectful

Most students reported living in rural and isolated areas
(over 60% of respondents). The transition from remote
community to a larger city is not without challenges.
Some students must maintain their homes, families,
and employment back in their home communities while
away, participating in full-time studies on-campus.
Students report that childcare and housing continue to
be barriers while accessing post-secondary education.
Providing childcare or housing and daycare were
suggestions from the students for improving their
Indigenous Institute, and were also identified needs
from II staff surveys. Over half (55%) of surveyed
students have children under the age of 18, and the
ages of the students surveyed range greatly with most
respondents ranging from 18-44 years, which is the
usual child-rearing range for children.

Somewhat
respectful

Despite these barriers and others, students’ survey
results report positive on-campus experiences at
their Indigenous Institute. Most students report that
they get along with their classmates (30% extremely
well, 52% very well), feel cared for by their instructors
(52% a great deal, 33% a lot), and well respected by
their teachers.

Extremely
respectful

Not so
respectful
Not at all
respectful
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

Students reported that they enjoy the extra-curricular
activities offered by the school (40% very satisfied with
the activities offered, and 16% are extremely satisfied).
The theme of “culture” dominated the open-ended
responses to their favorite extra-curricular activity,
including crafts, drumming, art, music, ribbon skirt
making, field trips and food, followed by themes of
“family”, “outdoors” and “sports”.
The students surveyed report that other employees
are very helpful (67%) or extremely helpful (19%) and
that half of them felt their institute’s student services
meet student needs very well (52%), and a third
extremely well (37%). Many students reported that they
are satisfied with the culture of their II (63% agree,
and 25% strongly agree). These findings suggest that
the overall experience of their Indigenous Institute is
positive for students.
Over half of students are excited about going to school
(50% agree and 8% strongly agree with this statement).
Furthermore, students report that they are inspired to
meet their personal goals at school (50% agree and
46% strongly agree). This demonstrates the positive
impact of accessing post-secondary education for
II students.

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L
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Students identify that IIs are providing quality student
support. In response to the question, “What does your
Indigenous Institute do really well?” a majority (58%)
of the responses included the support provided to
students. Other responses include the quality of training,
programming, positive learning environment, and helpful
instructors and staff. These responses indicate the value
of the learning atmosphere and personal as well as
academic support for students attending IIs. Two-fifths
(41%) of students surveyed stated that they enjoy going
to school “a great deal,” 26% stated “a lot”, and 30%
stated “a moderate amount.” Overall, 41% of students
are “very satisfied” with their post-secondary program,
37% reported they are “satisfied,” and 22% stated they
are “neither satisfied nor dissatisfied” with their postsecondary program.
Wrap-around services recognize that students are
individuals with specific needs. Students attending
Indigenous Institutes may need assistance in arranging
housing, childcare, financial aid, personal counselling,
mental health, physical health, and/ or accessibility
services. Wrap-around services address the “students’
material, cultural, spiritual and academic needs”
(Perspectives on Reconciliation: A Summer Institute,
2019). This holistic approach ensures that each
student has the necessary resources available and
accessible. In our survey, students were asked how
well their II considered the individual needs of students.
Two-thirds (66%) of students responded “very well,”
17% of students responded “extremely well,” and 17%
responded “somewhat well.” Although Indigenous
Institutes may consider the individual needs of students,
it is the access to specific and appropriate services for
students that is imperative.

Facilities & Physical Space

When asked about the weaknesses of their school,
students reported disorganization, lack of space and
lack of classrooms, accessibility concerns, and not
enough funding for students.
In addition, when asked about least favourite
experiences, students cited disorganization, not enough
space for the number of classes, and the concern of
the institutes’ carbon footprint. Although challenges
arise due to lack of physical space or accessibility, the
majority of students report that their II facilities are
well-maintained (37% noted extremely well and 51%
noted very well). Twenty-two (22) percent of students
stated that the facilities at their II were “much better”
than expected or 55% stated “better” than expected.
Most students report feeling safe on campus at
their Indigenous Institute (35% responded extremely
safe, 43% responded very safe, and 17% responded
somewhat safe). Moreover, students feel that the
facilities of their II are safe (22% report extremely safe,
52% very safe, 22% somewhat safe). However, some
concerns are related to the location of the campuses.
Students reported feeling somewhat safe (42%), not so
safe (25%), and not at all safe (21%) to walk around the
neighbourhood of their institute after dark.

Student Resources
Childcare and housing continue to be barriers reported
by students attending post-secondary institutes from
remote communities. Providing childcare or housing and
a daycare were suggestions for improving the school.
The most common community support accessed by
survey respondents was Social Services (ODSP, OW)
(21%), followed by OSAP Funding and Mental Health
Services, with 16% each.

Students from two IIs in this survey have reported
disorganization due to lack of space and classrooms.

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L
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Q95 What community supports do you access?
Workshops
Mental Health
Services

OSAP
funding

Child Care
Counselling

Medical
Services

Religious
Diabetes Care
Social Services
(ODSP, OW)

Traditional/cultural

within the curriculum is an important strategy to for
supporting student wellness that does not rely on
referrals to counselling. It is an activity IIs can provide
for all learners.
Close to half (46%) of the students surveyed rated their
“overall mental or emotional health” as “good,” and,
nearly a third (29%) rated their mental health as “very
good.” Yet, 8% of students would rate their mental
health as “fair” and 12.5% as “poor.” It should also be
noted that 3 of the 27 (11%) students chose to skip
this question, which itself is an indication of discomfort
facing such a question. When creating a holistic student
support model, we must consider the current state of
students’ health and wellbeing.
Q30 In general, how would you rate your overall
mental or emotional health?

Some IIs provide mental health resources on site,
while others rely on community services or partner
institutions.

Mental Health
Resources in mental health are imperative for student
success. Although many students are very comfortable
(41%) or extremely comfortable (22%) talking to
teachers about problems they are having, many
students are not. One third (33%) of students surveyed
reported that they are only “somewhat comfortable”
speaking to their teacher and 4% reported they are
“not so comfortable.” This demonstrates a need for
professional mental health services for students on-site.
Moreover, teachers and staff are not always equipped
with a crisis-response or have appropriate counselling
backgrounds or training. Many students are referred
to counselling resources outside of the institutes,
however, long wait times, location, and transportation
are significant barriers for many. These challenges
affirm the need to support Universal Design for Learning
within all program delivery, thus reducing the need for
accommodation for more students in the first place.
Providing resources to support a wellness framework

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L

Poor
Fair

Excellent

Very good

Good

Our survey asked students directly how they would
describe their own mental health, overall health and
other factors. When asked “How emotionally healthy
are you?” the average response from students was
63 out of 100. Although the average was 63 and
some students responded higher, other students
presented numbers such as 0, 20, 40, 44, and 50
out of 100. Moreover, 5 (18%) of students surveyed

10
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skipped this question. Similarly, in response to “How
healthy do you feel your mental health is?” students on
average reported 64 out of 100. In response to “How
is your spiritual health?” the average response was
63 out of 100. Other notable responses include 0, 25,
30, 31, 36, and 39 out of 100. This provides valuable
data when considering the “needs” of students beyond
the typical academic supports. Mental health is a major
factor in the success of students in their studies as well
as their personal lives. This demonstrates the much
larger need for funding support services specific to
the provision of mental health resources at Indigenous
Institutes.
Students were asked how often in a typical week they
feel stressed at school. One-third (36%) reported “not
so often,” however, 41% reported “somewhat often,”
18% reported “very often,” and 5% reported “extremely
often.” Moreover, students were asked in the past
4 weeks (mid-February to mid-March), how bothered
they felt by emotional problems such as feeling anxious,
depressed, irritable, or sad. Five (5) percent reported
“extremely bothered,” 10% reported “very bothered,”
and over half (52%) reported “somewhat bothered,”
10% reported “not so bothered,” and finally a quarter
(24%) reported “not at all bothered.” These results
demonstrate the vast spectrum of student needs.
Ensuring students have access to individualized support
when needed is essential in Indigenous Institutes.

Wellness
When measuring wellness, Indigenous Institutes can
analyze patterns in student attendance, sick days, and
levels of access to available student support services.
These are quantifiable indicators or measures. In
addition, student surveys or journals may provide a
more insightful depiction of individual student concerns,
issues, and overall wellness. In our survey, students on
average reported an overall wellness of 3.5 out of 5.

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L

Students are in regular contact with their student
support officers and program coordinators, therefore
II staff and instructors are usually well aware of the
personal, social, and health needs of their students.
Through student support programming early alerts
policies and procedures, student support services
can be initiated or increased by triggers such as by
reaching a threshold number of missed classes, missed
assignments, or a noticeable change in behavior or
demeanor observed by instructors or staff. In order for
early alert systems to be most effective, instructors
must maintain close communication with program
coordinators and other student support staff. Student
support officers take detailed notes of student support
activities and student meetings and record and
measure utilization level of services and intensity of
access of their department by students. Examining
the number of counselling referrals, sick days, walk-in
visits of students that are known are some ways of
measuring the wellness of Indigenous Institute students.
Furthermore, awareness and recognition of significant
community disruptions such as deaths in a student’s
community or family will also factor into missed
assignments and classes and significantly impact
student’s wellness.
Providing social activities, cultural practices, and
mentorship opportunities are further methods to aid
in student wellness. When asked if students socialize
with their classmates, 9% reported a great deal, 27%
reported a lot, 23% a moderate amount, 27% reported
a little, and 14% reported not at all. When asked if
they have friends outside of school that support them,
9% answered no, and 91% answered yes. These
number demonstrate a range in student peer support.
The average rating students provided regarding their
self-esteem was 3.3 out of 5.
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Student Worries
The survey asked what students worry about and
offered a list of choices, detailed below. The most
commonly reported worries were about family,
money, and their own future, chosen by over 70% of
respondents.
Q60 What do you worry about?

Coping strategies employed by respondents varied,
with sleeping identified by half of respondents (50%),
followed by music/art (41%) and spirituality (36%).
Q93 How do you cope with life when it
gets rough?
Shop

Family

Eat
School

Drink

Childcare

Gamble

My health

Drugs
Self harm

Friends

Sex

Money

Physical
activity
Avoidance/
Escapism

My future
Enough
to eat

Music/Art
Sleeping

Transportation

Work

Fitting in

Social Media
Identity

Video Games

Relationships

Nature

Sexuality

Socializing

Safety

Culture/
Traditions
Spirituality

The past

Meditation

Things I
can’t control

Religion

The future

Vacationing
0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%
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Health/Physical Activity
Students were asked to rate their overall health. Less
than a tenth (9%) or respondents stated that in general,
their overall health was “excellent,” 36% stated “very
good,” 50% stated “good,” and 5% stated “fair.” 41%
of students surveyed said they smoke cigarettes,
and half (50%) indicated they did not. When asked
about weekly alcohol consumption, 82% reported zero
consumption, and the remaining 15% said fewer than
4 drinks per week.
Although 33% of students surveyed state they feel the
get about the right amount of exercise, 23% stated they
get “slightly too little,” 28% stated they get “somewhat
too little,” and 14% stated they get “much too little.”
The most common exercise reported was walking
(52%), followed by team sports (9.5%), and weight
lifting, running, pilates, yoga, bootcamp and housework
all under 5%.
Students were asked what types of activities they
would participate in if offered at their school. Many of
the responses included sports and cultural activities
including outings.
Nutrition is another important health consideration,
and was included on the survey. Students were asked
how often the consume fast food, eat in restaurants,
and microwavable/ready-made meals. One third eat
fast food a few times a week, and another third said
a few times a month. Only 1 respondent reported
daily consumption. Eating at restaurants followed
the same pattern, but only 10% of respondents
reported eating ready-made or microwavable foods
daily. Reported snack choices included choosing
vegetables and sources of protein and in all but one
respondent’s answers.
Students were asked about their usual amount of nightly
sleep, and over two-thirds (68%) reported 5-6 hours,
and 32% said 7-8 hours.
On average, students responded 56 out of 100,
when asked how “physically healthy” they are. One

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L

student suggested that adding a gym would improve
their Indigenous Institute. Providing gym facilities for
students, comparable to larger colleges and universities
would allow students attending long hour days to have
access to exercise. More than half of respondents
(56%) exercise at least once per week or more. Many
Indigenous Institutes provide a blended delivery
program in which students are attending intensive
blocks of classes for up to 12-hour days. This leaves
little time for longer duration of sleep, careful attention
to nutrition habits, or physical activity or exercise, a
known factor for improving mental health, attention and
retention of information.
Access to regular dental care is another indicator of
overall health, and only 40% of respondents reported
seeing a dentist in the past 6 months, and 23% had
not seen one in over 3 years. Most student surveyed
report they have a personal doctor (77%), however
responses varied greatly when students were asked
how recently they visited their healthcare provider, with
18% reporting it has been longer than 1 year.
Many small First Nation communities in the north
are lacking sufficient access to health care, dental,
counselling and mental health resources, and other
essential wellness services.

Finances
When students were asked if they had financial
difficulties because of school, 27% of students reported
“a great deal,” and 14% reported “a lot.” The average
rating of “financial health” was 2.4 out of 5—less than
the mid-point, or failing grade, on a range scale. The
financial strain of post-secondary education is a major
barrier for students trying to pursue education. For
those that have to leave their community to attend an
II, fund their stay in a different city while simultaneously
maintaining a home, families, and or employment
in-community is an immeasurable hurdle.
When asked about their community support, 9% of
students reported having a “great deal of community
support,” 18% reported “a lot of community support,”
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27% of students reported a moderate amount, 31%
reported a little, and lastly 14% reported “none at all”
in terms of receiving community support. Without this
support students enrolled with Indigenous Institutes may
more heavily rely on outside (community agency) or the
Indigenous Institute supports when needed.

Culture & Tradition
Students report enjoying extracurricular activities at
their Indigenous Institution. Activities listed include
writing music and singing, sports, lunches/ eating
together, crafts, drumming, cultural practices such as
smudging, sharing circles, gathering medicines, cultural
teachings, drum making, and ribbon skirt making.
However, many students reported that they are only
“somewhat satisfied” with the extracurricular activities
available at their school.
When asked what cultural practices they participate in
the most common responses were longhouse (26%),
drumming (16%), smudging and traditional medicines
(11% each).
Q94 What cultural practices do you
participate in?
Traditional
Traditional teachings
medicines

Beading

Talking
Circle

Ceremonies

Drumming

Smudging
Feasts
Fishing

Prayer

Longhouse

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L

Students also suggested that more culture and
culture-based programs would improve the student
experience. Providing cultural practices that are central
to Indigenous tradition provides students with a sense
of belonging. In the employee survey, an Elder reported
a greater presence of students when they smell the
smudge medicines throughout the hallways of the
school. This cultural practice signals to the students
that she is on-campus and available to meet with them.
Moreover, the Elder provides insight into the traditional
ways that some students are not familiar with or
permitted to practice in their home communities. The
Elder stated that she seeks to provide a safe space for
students to practice their culture and traditions while
on campus.
Students were also asked how important religion was
in their lives, and nearly half (46%) reported “very
important” with another 36% choosing “somewhat
important”. Only 14% chose “not at all important”.
When asked how often students participate in landbased activities, students reported varying responses.
The majority reported daily, weekly, monthly, or
seasonally. However, 14% reported annually, 14%
reported less than once per year, and 9% reported that
they have never participated in land-based activities.
These responses demonstrate the diversity in student
life-styles, but also the need for that safe space for
students to learn traditional knowledge they may not
otherwise have access to.
It is demonstrated that students benefit from the
Indigenous Institute educational model. When asked
about a sense of belonging at their Indigenous Institute,
58% of students reported “quite a bit of belonging,”
29% reported “some belonging,” and 12.5% reported a
“tremendous amount of belonging.” In addition, 50% of
students reported that their school values the diversity
of students’ backgrounds “quite a bit” and 37.5%
reported a “tremendous amount.” Similarly, when asked
to consider how their cultural background fits in their
school, the response was extremely positive.
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Q41 Given your cultural background, how good
a fit is your school?

Q83 How proficient are you in speaking your
indigenous language?
A great deal
(fluent speaker who
can teach others)

Not good at all
None at all
(only basic
greetings)

Mildly good

A lot

Fairly good
Quite good

A moderate
amount
(simple
conversations)

Extremely
good
0

20%

40%

60%

80%

100%

Mainstream models of post-secondary education
can be difficult for students traveling from Northern
communities that are significantly smaller and different
from the larger urban city. A successful student services
model seeks to ensure a sense of belonging, purpose
and wellbeing for all students.

Student Characteristics
All but 1 survey respondent identified themselves as a
member of a First Nation, and all but 1 selected English
as the language they mostly speak at home, though one
respondent selected Ojibwe. When asked about their
fluency speaking their indigenous language, results
varied from 9% fluent enough to teach others, and 27%
reporting no fluency at all beyond a basic greeting.

A little

In comparison, even fewer respondents reported fluency
in writing their indigenous language. Only 2 responses
said a great deal, or a lot (4% each), and over half
(54%) none at all besides a basic greeting.
Q84 How proficient are you in writing your
indigenous language?
A great deal
(fluent speaker who
can teach others)
A lot
None at all
(only basic
greetings)

A moderate
amount
(simple phrases)

A little
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Ninety percent of participants were equally distributed
across 3 age brackets, 18-24, 25-34 and 35-44, with
27% in each. The remaining few were age 45-54, and
1 student was 55-64. When asked how many people
live in their household, only 1 person lived alone, 1
lived with another person, but 45% live with two other
people. The highest figures reported were 8 and 7
people in a household, with 1 response each. Over a
quarter (27%) lived with either 4 or 5 other people.
The students participating in this survey were also
asked about their Grade Point Average. One student
(5%) reported above 4.0, and 1 reported lower than
2.0. The remainder were equally distributed between
these extremes.

Q100 Overall, are you satisfied or
dissatisfied with your experience at this
indigenous institute?
Very
satisfied
Satisfied
Neither
satisfied nor
dissatisfied
Dissatisfied
Very
dissatisfied
0%

Q97 What is your GPA?

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

The survey instrument was lengthy, with approximately
100 questions, and took an average of 30 minutes to
complete. Students were asked about their comfort
level in voicing their opinions in this survey, and 85%
reported at least some degree of comfort with it, though
15% were not so comfortable with it.
Q102 How comfortable did you feel voicing
your opinions?
0%

10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

4.1 or above

3.6 – 4.0

3.1 – 3.5

2.6 – 3.0

2.1 – 2.5

2.0 or below

Extremely
comfortable
Very
comfortable
Somewhat
comfortable

Forty-three percent of respondents indicated their
intention to attend graduate or professional school
in the academic year immediately following their
graduation.
At the end of the survey students were asked about
their overall satisfaction or dissatisfied with their
experience at their indigenous institute. All the
responses were either “very satisfied” or “satisfied”.
Nobody chose the other lower categories available.
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Not so
comfortable
Not at all
comfortable
0%

20%

40%

60%

80%

100%

The survey concluded with two open-ended questions,
“Anything else you’d like to share that this survey didn't
ask you about?“ and “Do you have any other comments,
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questions, or concerns?” All the only responses said
“no” or similar, though 1 commented that they enjoyed
their program and experience at their Indigenous
Institute, and said it “Gave me the opportunity to go
back to school when I didn't feel this would ever be an
option for me.”

Other Considerations
Research demonstrates that Indigenous students
require greater understanding of program requirements,
timelines and accessible services. Students who have
entered post-secondary institutes through bridging
programs or as mature students do not always follow
the “mainstream” education pathway. Supporting
Successful Transitions to Post-Secondary Education
for Indigenous Students: Lessons from an Institutional
Ethnography in Ontario, Canada provides insight into
Indigenous student needs in the post-secondary setting.
Students who participated in their ethnography study
suggested that post-secondary education practices
“provide detailed information about what cultural
supports, housing academic help, etc. there are in
post-secondary institutions… post-secondary education
information [include] a “what to expect” section, which
takes applicants step-by-step through the first-year
process” (Restoule et al., 7). Although, much of this
information is addressed at orientation and is often
listed on individual Indigenous Institute websites and/
or student support documents, perhaps one additional
strategy would be for more information about the
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Institute be mailed out to individual applicants along
with their offers of admission. This process would begin
at the recruitment and admission phases and is an
integral part of a robust student support model.

The Model
The Model of student support should be as holistic
as the medicine wheel (Figure 1) including individual
mental, spiritual, physical, and emotional health. Student
cultural practices and identities should be respected
and valued as part of their educational journeys.
Figure 1: Medicine Wheel

Spiritual

Emotional

Mental

Physical
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tFigure 2: Higher Education Student
Success Model
Staff capacity
building

Student capacity
building

Student engagement
& belonging

Pre-entry

Clear and communicated policies for student support
including crisis response, available resources, standards
of conduct and professional development for all staff
and faculty are also important features.
Services

Institutional management
& co-ordination

In HE

Wrap-around services incorporate a collaborate
approach to student support. Consideration included
for how each department can be involved in the
individualized and holistic support of the student.
Students should have easy access to a range of
services on-campus including financial assistance
information, mental health services, academic services,
and accessibility services.

Academic

Social

significant barriers for students attending Indigenous
Institutes.

Beyond HE

Figure 2 above displays a mainstream visual of a
student success model. “Wrap-around” services
provide holistic support to students. Post-secondary
students will face many challenges throughout their
educational careers with academics only being a small
portion. We know that social, economic, and financial
factors, housing concerns, and mental health issues are
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Key Performance Indicators
Lack of technology and infrastructure (including intake
systems, software and specific recruiting, admissions
and Registrar roles) are all factors in the challenge of
‘measuring’ today’s student success models. Limited
visibility to KPIs are associated with admissions/
recruiting at the student success staffing level. Intake
applications and processes need new technology. Lack
of available funding and technology are cited as the
drivers. Mainstream measures and standards are not a
valid comparison of Indigenous Institute successes.

Funding formulas
Funding formulas remain unclear, and are shifting to
likely follow mainstream metrics. Without the technology
and infrastructure in place how can Indigenous
Institutes receive appropriate funding to support a
holistic student services support model? Collectively,
IIs do not currently have the technology, and/or are not
managing teams or students based on mainstream
College and University measures (e.g. Student
Satisfaction, Graduate Rate, Graduate Satisfaction,
Graduate Employment, Employer Satisfaction).
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Outcome 1
Map Indigenous Institutes Indigenous student services into one wrap-around holistic
student services model

Student Barriers

•

Integrated student services (with Recruitment
Office, Technology Help Desk, etc.)

For IIC members and students, wellbeing factors
need to be included in the student success model.
Early indicators highlight transportation and housing
as some of the emerging top issues faced at both
the organization and student level. Self-esteem,
intergenerational trauma, and distance to campus are
apparent factors in student success in our institutes.
Current models and measures do not account for these
unique student wellness factors and support needs.

•

Accessibility services, including assessment of
functional limitations, accommodation planning and
accessible learning technology and support

•

Library resources, tutoring sessions, and academic
supports as needed

•

Library access, quiet workspaces on campus

•

Computer lab and access to printing and
photocopying

Promising Practices Recommendations

•

Experiential education opportunities

•

Transition and career planning support

Cultural
•

Access to cultural practices and guidance from an
on-campus Elder or similar Knowledge Keeper

Wellbeing
•

Student Support positions are key for students to
seek the guidance in a safe space to assist the
navigation access to specific supports

•

Use of Indigenous language, or language programs

•

Cultural programming and teachings, and arts/
crafts regularly available

•

Counselling services on site

•

Daily lunch services at no cost

•

Access to community resources including
counselling referrals, health care providers, food
banks, walk-in clinics, 211, helplines, crisis
supports

Academic
•

Tutoring services – Peer and professional

•

Accessible instructors, tutorial assistants and
program coordinators, consider Centre for Teaching
and Learning, support of Universal Design for
Learning

•

Workshops on non-academic topics or life skills
(i.e., personal budgeting, time management,
street-smart safety, self-esteem, etc.)

•

Student engagement

•

Student Success Departments

•

•

Proactive caseload management for student
support staff

Supporting alternative measures of success (i.e.,
reached a personal goal even though academic
credential not achieved/completed, such as earned
a job or promotion)
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Personal

Measuring tools

•

Financial counselling (i.e., managing OSAP, etc.)

•

Absenteeism

•

Access to financial aid resources

•

Student support services accessed

•

Career counselling

•

Death in communities/families

•

Child care/day care for children of students
attending the institutes

•

Number of counselling referrals

•

Number of student sick days

•

Housing resources for students (and possibly their
families) attending the institutes

•

Student surveys

•

Transportation services for students (regional to
attend campus, or, local)

•

Student journals
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Outcome 2
Include formal development tools to assist the Institutes in developing student services
Wellbeing factors and measures not yet in place within
the measurement models. Current funding models
do not accurately capture the needs of the students.
Current KPIs, tools and technology do not generate
proper analytics and analysis of these needs to create a
fact-based workforce analysis to assist with increasing
the labour dollars/costs needed in Indigenous Institutes.
A better system and technology, and access to would
allow for a more holistic approach to supporting the
hiring and capacity needs of Indigenous Institute student
success teams. It is also noted that infrastructure to
support program delivery, additionally crucial with the
increase in remote learning, is in itself an important
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student wellness support necessary to make information
and processes readily available to all learners.
The identification of wellness indicators as measures
of success also poses challenges in terms of data
collection as tools are not readily availability for these
KPI sets, and Indigenous Institutes lack funding and
infrastructure to implement and then sustain them.
Additional staffing roles, technology, and funding are
needed to ensure measures of student success become
measurable and attainable in an operational capacity at
the level adequate enough to support the true needs of
the students served.
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Wii-Chi-Hii-We-Win: Early Alerts
for Student Success Toolkit
The attached document is a package of resources and
templates that either embed consideration for students
supports within them, or, explicitly and directly connect
to the provision of student supports for Indigenous
Institute students.
The templates are organized in rough chronological
order, starting with the recruitment and application
phase where data can be first collected that relates to
student support needs, such as explaining about when
to apply for sponsorship, and asking if they have regular
access to a computer and internet. These needs are
anticipated or assumed right from the point of engaging
the potential student, so should be examined early
in the process, before the student actually arrives on
campus and has to solve these issues after the fact.
This step could also be expanded to ask about students’
need for housing or childcare, provided the Institute
has the capacity to provide these or assist students in
accessing these supports.
Once a student is registered in an Institute and
program, their contact information may be different
if they have relocated to attend campus, or for other
reasons since their initial application. Student success
staff should have ways to reach out to all students at
all times, so keeping up to date contact information,
including emergency contact information, is important
for each on campus block or semester, or when a
student advises the institution that they have moved.
Student communication logs are one strategy to
document the nature of the supports provided to
students, and to measure the intensity of services
requested, and provided. These logs can be quantified
into measurements that connect to staffing hours, and
other direct costs associated with provision of student
support services.
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Student support business processes set the framework
for how and when each staff member becomes involved
with supporting a student in need. The sample diagram
included in the toolkit illustrates the connection between
faculty and staff and how a plan is initiated, carried
out and supports (ideally to resolution) the student’s
identified need. Such business processes and records
also allow for documentation of faculty and staff hours
dedicated to the student and can serve as data for
measurement and costing purposes.
Student support referral forms detail the specific need
of the student in an organized format that supports the
business processes, development and implementation
of plans to assist the student in need. Additional staff
or resources are activated in response to the identified
need, which are again measurable efforts.
Student’s own accountability for their role in their
success plan is a key component to a plan’s chance
of success, therefore it is important for the student to
participate in its development and agree to the goals
and outcomes described, particularly for academic
related matters. If the student participates in creating
learning contracts and success plans, they are more
likely to follow them compared to if they’re simply
imposed upon them, such as being put on Academic
Probation or similar. Struggling students do better when
they feel empowered to actively participate in their
learning, or learning plans, so try and involve them
where possible.
Short term or emergency financial support provided to
students is an important support service, particularly for
students who have had to leave their home communities
to attend campus. They, in particular, have double the
expenses since they are typically maintaining housing
(and often family) back in their home communities as
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well as near campus where they are studying. Offering
forgivable student loans or vouchers for groceries or bus
tickets are other ways to financially support students in
need while on-campus.
Student support staff are asked to deal with immediate
student crises and may not feel adequately prepared
for the situation. Procedures and community resource
inventory sheets are important materials to have on
hand to follow when reacting to a student in crisis.
These documents need to be customized to the
individual Indigenous Institute’s setting, with the local
community supports listed with contact information.
These resources can also be embedded within student
handbooks, or on bulletin boards on campus to provide
information directly to students who may not choose to
access the Student Support Office.
On campus incidents that involve students, faculty
or staff need to be documented and reported to
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Administration. An example of a process and reporting
form is included for reference. For incidents that trigger
a WSIB action report, these incident reporting records
are vital. Additionally, follow up with students impacted
by serious incidents is important, either through group/
class conversations or debriefs, or through individual
support, possibly with an Elder or Cultural Knowledge
Keeper. Trauma often plays a very large role in the lives
of Indigenous students and critical incidents that occur
while on campus need to be immediately supported with
mental health services and not ignored.
This toolkit is a starting point to help Indigenous
Institutes formalize the documentation related to the
suite of student support services that are offered
in a way to document activities which leads to
measurement, accountability, and the development of
metrics or key performance indicators.
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Student Success Toolkit

Application Checklist
To ensure your application is processed quickly and completely, please follow the steps below:

Step 1: Apply at ________________ Institute

▫▫
▫

Complete ________________ Institute Application Form and return it to our office.
Include any High School and/or Post-Secondary Transcripts you may have, with your application.
-

If you do not have your transcripts, complete the included Release of Academic Information Form so
they can be requested on your behalf.

Confirm you meet the minimum admission requirements for your program, with the Student Recruitment Officer
at ________________ Institute.
-

If necessary, arrangements can be made to have you write the CAAT (Mature Student Test).

-

We can help determine whether you are eligible for transfer credits from another program.

Step 2: Register with OCAS

▫
▫

Create and Complete your account with Ontario College Application Service (OCAS).
-

This can be done online at: www.ontariocolleges.ca.

-

You can find a series of step-by-step videos walking you through the process of registering and
completing your OCAS account (including receiving and accepting an offer of admission) on the
________________ Institute website.

Pay the $95.00 (non-refundable) OCAS Application Fee.
-

You will be required to pay the fee via credit/debit card when you submit the online application.

-

OCAS will not process your application until they receive payment of the OCAS Application Fee.

Step 3: Secure Funding

▫
▫

Arrange Funding and provide a Sponsorship Letter to _________ Institute and the partner college.
-

Contact your funding agency (NNEC, Matawa, etc.) to find out about deadlines for submitting an application
for funding, and to ensure your application is complete and ready to be processed.

-

You will not be able to register into your program until the sponsorship letter has been received.

(Optional) Apply for Scholarships and Bursaries: Inquire about additional sources of funding.

Important: Sign and make copies of all documents.
If you have any questions, please contact the Admissions Officer at _____________ Institute.
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Student Success Toolkit

Program Application Form
APPLICATION INFORMATION:
First Name

Middle Initial

Last Name

Address (P.O. Box #, Street Address)
City/Town/First Nation

Province

Postal Code

Phone Number

Work Number

Email Address

Date of Birth

Band Registry #

First Nation Affiliation

Fax Number

PROGRAM INFORMATION:
The programs and courses announced by ___________________ Institute may or may not be offered depending
upon the number of students enrolled. Please list your top 3 program choices in order of preference.
Program Name

Program Type

Start Date

1.

Diploma

Certificate

Other

D/M/Y

2.

Diploma

Certificate

Other

D/M/Y

3.

Diploma

Certificate

Other

D/M/Y

PAYMENT INFORMATION:
Sponsor Name

Contact Person
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Contact Telephone #
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EDUCATION BACKGROUND:
Education Level

Program Name

Institute Name(s)
& Location(s)

Dates Attended
(From – To)

Secondary
High School
GED

College
Certificate
Diploma

University
Entrance/Access
Certificate

▫▫
▫▫
▫▫

Status
Completed
Incomplete
Completed
Incomplete
Completed
Incomplete

Official
Transcript(s)

▫▫
▫▫
▫▫

Requested
Enclosed
Requested
Enclosed
Requested
Enclosed

Diploma
Degree

OFFICIAL TRANSCRIPT(S) of your academic record from each institution must be forwarded to ______________ Institute

at the time of application.

SUPPLEMENTAL INFORMATION:
Do you have regular access to a computer?

Yes

No

Do you have regular access to the internet?

Yes

No

STATISTICAL INFORMATION:
Age

▫▫
▫▫

Employment Status (current status)
Male

Female

Status Indian
Non-Status Indian
Metis

Other

▫▫
▫▫
▫

Employed — Full-time
Employed — Part-time
Seasonal
Contract
Self-employed

Other

Signature of Applicant

IIC STUD ENT SUP P ORT P R OMIS ING P R A C TIC ES MO D E L

Date (Day/Month/Year)

30

Leaders in lifelong learning

Student Success Toolkit

Program Application Form
RELEASE OF ACADEMIC INFORMATION
Student Name:
Date of Birth:
Institution Name:
Last Date Attended:
This letter authorizes the release of academic information regarding my enrolment, attendance and student records
to Community Liaison & Student Recruitment Officer at ___________________ Institute. Please release my final
transcript for application to ___________________ Institute.

Student Authorization

Admissions Officer

Date

Date
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Student Success Toolkit

Student Contact Information
Student Name:
Program:
Program Start Date:
Home Phone Number:
Cell Phone Number:
Work Phone Number:
Primary Personal Email:
Next of Kin Contact Name:
Next of Kin Contact
Relationship:
Next of Kin Contact
Phone Number:
Location of Accommodations
While on Campus:
Allergies (Optional):
Date:
Please ensure you fill this form out each block or semester you come to campus and give to your Program
Coordinator as soon as possible.
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Student Success Toolkit

Student Communication Form
In order to maintain contact with current students, potential students, etc.
(To be updated constantly and kept in the students file.)
Student Name:

Semester:

Program Name:

Email:

Telephone:

Student No:

Address:

Postal Code:

Date & Update

*Please initial at end of update
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Student Success Toolkit

Student Support Quick Reference
1. Student concern identified

1

-

Student Concern
Identified

6

2

OriginalForm Placed in
Student File

Faculty and Coordinator
meet to discuss concern

5

3

Follow up
within 2–3 Days

Complete Student
Support Referral Form

4
Initiate Planof Action

Academic performance and/or student
wellbeing

2. Faculty and Coordinator meet to
discuss concern
-

Discuss plan of action

-

Determine when and how to involve support
staff

-

Program coordinator discusses plan with
student

3. Complete Student Support Referral
Form
-

Identify relevant resources and/or supports

-

referral to Student Success Support Officer if
warranted

4. Initiate plan of action
-

As identified on the student support referral
form

5. Follow up within 2-3 days
-

Follow up according to date set on the student
support referral form

6. Original form placed in student file
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Student Success Toolkit

Student Support Referral Form
Student Name:

Date:

Program:

Term:

Semester:

Name of Person Completing Referral:
Course Name, Code, and Faculty:

1.

Concern

Comments

Attendance

Number of classes missed:
Dates absent:

2.

Missed
Assignment(s)

Number of assignments missed:
1. Name of assignment:
Weight: Due Date:
2. Name of assignment:
Weight: Due Date:
Notes:

3.

Academics
(Circle One or Both)

Academic Probation
Date Initiated:
Academic Contract for Incomplete Grades
Date Initiated:

4.

Tutoring Services

Course:
Faculty:
Program Coordinator:
Recommendation:

5.

Incident Report

This should include application of ASIST or Mental Health First Aid. The Student
Success Contract is only required as appropriate (i.e. medical emergency)
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Student Success Toolkit

Student Success Contract
In addition to the student success referral form, this Success Plan has been developed to ensure your success in
the _______________ Program. The following requirements have been identified:
•

Attendance in all courses, labs, and clinical are mandatory both; e-learning sessions and on campus sessions.

•

Collaboration with the faculty and program coordinator to address any learning needs or areas for clarity relating
to course content.

•

All assignments and tests are to be completed on the assigned date determined by the faculty.

Specific Next Steps:

Student Signature

Program Coordinator Signature

Follow Up Date
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Student Success Toolkit

Tutor Application Form For Students
Name:

Date:

Phone:

Email:

Program:

Sem:

Start Date:

Anticipated date of graduation:
Currently funded by:

NNEC

OSAP

Other:

When are your on-campus dates?
Start Date:

End Date:

Start Date:

End Date:

Start Date:

End Date:

What are your preferred times and dates for tutoring?

Do you prefer your tutoring be while you are: In Town OR Out of Town On-Campus OR Off-Campus
Where will you be when you need tutoring?
How would you use a tutor? Circle all that apply:   Check Work Reviews Explain Concepts How To’s
What area of study to you need help with? skills, habits, test reviews, studying, time management?

Please explain:

Course Name, Code, and Faculty:
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Academic Contract for
Incomplete Grades
Name:

Program:

Semester:

Term:

Courses:

Partnering College:

We are putting forth an ‘X’ Grade Contract to the partnering college. We will have this academic plan in place to
ensure successful academic performance. Once the courses are completed in full then the grade will be amended.

Academic Plan:
This academic contract is an agreement between ___________________________and
_____________________ Institute along with partnering institution, __________________ to ensure
successful academic performance. It is understood that the statements listed below are the student’s own
submissions. In collaboration with your coordinator, instructors and the partnering college, the student acknowledges
that the goals established below will assist the student’s academic success. It is also understood that the
________________ instructors, student’s file and the student’s partnering college will receive a copy of this
contract and will be monitoring the student’s progress.
Should the student not be able to maintain all or any of the goals listed below, the student will work with the
_____________________ Program Coordinator, Academic Director and partnering college to redefine the goals in
order to ensure academic success. Should the student not attempt to carry out the goals set forth in this agreement,
and thereby experience another unsuccessful academic semester, or year (semester or cumulative GPA falling below
a 2.0), the student understands the following:
1. The student may have to repeat the course(s).
2. The student may be academically dismissed from ________________ for failing to meet a cumulative GPA of
a 2.0 or higher in lieu of _______________ academic policies.
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Agreement:
I, ________________________________, agree to perform the following tasks in order to ensure my academic
success at ________________________ with the partnering college, ______________College. I understand
that the goals set forth may change, and should this occur, I will work with the ___________________ Program
Coordinator, Academic Director and my partnering college, ____________ College to make those changes. By
signing this agreement, I acknowledge that these goals are achievable and are goals that will serve to facilitate
my academic performance and assist me in achieving a cumulative GPA of 2.0 or higher. Therefore, I agree to the
following:
1. course work to be completed by ___________________________
2. course work to be completed by ___________________________
3. course work be completed by _____________________________

Student Signature

Program Coordinator Signature

Date

Date

cc: Instructors, Academic Director, ___________________ College, Student’s File
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Academic Probation
This is a notice of academic probation for _______________________ (student) as of _______________ (date).
At ________________________ Institute, your success in the ____________________ Program is extremely
important to us. In order for you to be successful in this program, this notice of academic probation is being
served to you. The _______________________ Program requires you to achieve a 60% in all your courses.
It is identified your grades in ___________ term, are on the low end of a 2.0 GPA. It is expected moving into
___________ term, you will be successful in bringing up your GPA to ensure you are successful in this program.
This notice will be placed on your student file, sent to appropriate sponsors, and our partnering College. It will be
reviewed at the end of next term. If you are successful in increasing your GPA to an appropriate value, this academic
probation will be discontinued.
We look forward to working with you to ensure your success in the ________________ Program.

Student Signature

Academic Director Signature

Date

Date
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Personal Loan Agreement
Student Name:

Address:

Program:
Contact Numbers:

Cell Phone:

Terms/Conditions/Promise to Pay: (Read Carefully Before Signing)
I have contacted 2 financial resources prior to requesting this loan and I have attached information that shows that I
was not able to secure financial assistance.
As per the verbal agreement between myself and ___________________ Institute, I understand that the
payment of any loans associated with my enrollment in the ____________________ Program, delivered by
_______________, in partnership with _________________ College, is my responsibility.
I assume financial responsibility for the loan in the amount of $________________ obtained while On-Campus
and understand that the loan must be repaid, in full, to __________________ .
The total amount owing $_____________ is for the loan and must be paid, in full, no later than 12:00 pm
on __________________, 20___.

Read Carefully:
In the event that I am unable to fulfill this agreement, I understand and accept _____________________ Institute
and _________________________College recourse to:
•

withdraw me from the class/program;

•

take any remedies, authorized by law, to obtain payment;

•

refuse admission;

•

withhold _______________________ College academic documents (certificate/diploma/academic
transcripts), until full payment has been verified. _______ (student initial’s)

Student Signature

Academic Director Signature

Date

Date
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Student Crisis Procedure
Procedure for Student Crisis
At _____________ Institute, we recognize that some of our students have experienced trauma in their lives.
Students can be triggered by class discussion or personal issues and some may experience anxiety or panic attacks,
stress, and/ or emotional distress. If you have any concerns regarding a student’s wellbeing ensure you make their
Coordinator aware. All _____________ Institute staff and faculty are expected to aid when a student demonstrates
signs of distress.
Many of our staff and some of our faculty are trained in Mental Health First Aid. Mental Health First Aiders are not
Counsellors, but they are trained in helping to recognize people in mental health distress and can assist in ensuring
the student’s safety as well as the safety of others.
If an incident occurs, the staff member involved is required to fill out an incident report, submit it to their direct
supervisor, copy the Coordinator, Student Support Officer, and the student file.

What to Do When a Student is In Crisis
•

Validate the student's emotional distress (e.g. "I see that you are really down/upset/angry/in pain. That's really
hard. How can I help you?”)

•

Inform the student “I am not a mental health professional. Can I find you someone for you to talk to? Would you
be ok with talking with someone over the phone right now?"

•

Call CMHA Crisis Response 24/7 phone support (807) 346-8282. They will perform a rapid assessment of
the situation over the phone. The Mobile Crisis Unit are available to make site visits from 3:00pm-11:00pm,
7 days a week. Police and EMS backup is available as necessary.

•

In extreme situations, do NOT hesitate to call 911.

Other Resources
•

If a student is not necessarily in crisis but feels they need to speak with someone in the near future, offer to
arrange appointment with our Elder in our culture room or a counselling referral from Student Support Officers.

•

Beendigen Talk 4 Healing provides peer support for women and families 24/7 - 1-(855)-554-HEAL

•

Shelter House SOS Team (_ _ _) _ _ _-_ _ _ _ will provide emergency transport; also clothing, food,
blankets, harm reduction supplies for intoxicated, homeless and/or vulnerable people.
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Incident Reporting Procedure
The incident report describes something that has happened to a student on or off-campus while participating in
_____________ programming. Incident reporting is mandatory.

Incidents warranting the completion of the Incident Report Form
include but are not limited to:
•

serious illness or injury

•

initiating emergency services

•

situations where someone acts violently

•

thefts or serious damage to workplace or private property

•

situations where someone’s rights are being violated

•

unwanted person or persons on premises

•

students under the influence

Steps to filling out an Incident Report:
1. Present only the facts – leave out personal feelings or opinions
2. Use chronological order – report events as they happened in order
3. Use clear language – keep it simple
4. Be accurate – stick to the facts, include names, dates, times
**ALL STAFF INCLUDING FACULTY ARE REQUIRED TO FILL OUT AN INCIDENT
REPORT FORM IF YOU WITNESSED OR WERE INVOLVED IN AN INCIDENT.**
Completed form to be submitted to direct supervisor and copied to the student’s Coordinator and
Student Support Officer.
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Incident Report Form
Date of Incident:

Time of Incident:

Location of Incident:
Incident Reported By:

Date:

Incident Reported To:

Date:

Description of Incident:

People Involved In Incident:
Program & Semester:
Action Taken At The Time Of Incident:

Signature of Staff/Faculty Who Reported Incident

Name of Staff Member to Follow-Up

Date

Follow-Up Date
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